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In recent years, a great deal of attention has been 
given to the topic of children diagnosed as having 
learning disabilities. Controversy exists within and 
between the various professional groups that are 
concerned with diagnosis and/or treatment of the 
many faceted problems that exist within the area, 
but fortunately some progress is being made in 
understanding the problem and in understanding the 
complementary roles of the many professional groups 
involved, 
The neurologist and the psychologist are perhaps 
the persons who are most often associated with the 
diagnosis of the problem. Other professional persons 
who become involved will make further assessments 
of the child's performance in order to plan appro-
priate treatment and educational programmes. 
A wide range of points are commonly listed as 
being characteristic of children with learning disa-
bilities, some of which refer specifically to move-
ment behaviour. Included in such lists are 
perceptual-mo tor deficits (with specifics noted), 
general co-ordination deficits, hyperkinesis or hypo-
kinesis. These children are sometimes described as 
being awkward or clumsy, or specific problems are 
noted in balance, body image, laterality, direction-
ality, eye-hand co-ordination, rhythm, spatial orienta-
tion or motor planning. Each child is different, and 
the need to diagnose the individual problem care-
fully and to establish appropriate remediation as 
soon as possible, is commonly recognised, 
The importance of motor activity in the growth 
and development of the child is widely accepted. 
Several theorists (Chaney and Kephart, 1968, 
Cratty and Martin, 1969, Myers and Hammell, 1969) 
expound the view that early development of motor 
proficiencies is the basis of all further learning, 
Research evidence has not been conclusive on this 
point, but studies do show positive relationships 
between motor activity programmes and the develop-
ment of motor ability and of other parameters of 
behaviour (AAHPER, 1971, Cratty and Martin op. 
cit.) 
It would seem that efficient perceptual-motor de-
velopment is essential in order that the child cope 
effectively with the academic environment of his 
school. It would also seem that current educational 
practice is based on the erroneous assumption that 
when children enter school, they have all developed 
to a uniform and efficiently intact perceptual-motor 
level that will enable immediate progress to be 
madi> in the school material presented. The increas-
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ing number of children being diagnosed as having 
perceptual-motor deficiencies or as having a learn-
ing disability, should bring into seiious question 
the assumption of the stage of readiness of the child 
entering school. 
In view of current knowledge of the difficulties 
and needs of children with learning problems, it is 
surprising that appropriate motor activities are not 
more evident within the remedial programmes for 
these children. Often, if a "perceptual-motor pro-
gramme" is attempted, the result is one of inappro-
priate activities that are neither of value nor of 
interest to the children concerned. 
Part of this situation would seem to stem from 
a general lack of knowledge of motor development 
and of methods and techniques for the teaching of 
motor skills. Although Chaney and Kephart (op. 
cit.) and others stress the need to teach for 
generalisation and to provide an enriched environ-
ment in which appropriate activity may be explored 
and developed, there is an obvious lack of under-
standing of the means by which this may be 
achieved. 
There would seem to be an urgent need for the 
area to receive some concentration of attention in 
order to give teachers and others the information 
and guidelines they seek in relation to the provision 
of appropriate motor activity programmes. 
THE ROLE OF PHYSICAL EDUCATION 
Within the school structure, physical education is 
seen as the subject area within which specific atten-
tion is given to the development of motor skills. At 
the same time, it is recognised that children are 
involved in a continuous range of motor activities 
throughout the day, so that in fact, movement is an 
integral part of their total life style. 
Through physical education programmes the child 
at school should receive a broad experiential ex-
posure to movement. Within structured lessons, 
areas such as agility, games skills, dance and 
swimming are developed. In addition to the struc-
tured lesson, children are involved in other movement 
experiences throughout the school day, in the class-
room and in the playground. Also, realising the 
importance of "learning through doing", physical 
activities are sometimes used as a means of teaching 
academic skills. 
In keeping with modern educational trends, 
methods of presenting physical education pro-
grammes follow the pattern that provides children 
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with the opportunity to discover ways in which 
they can move and ways in which they can interact 
with their environment Instructional patterns vary 
according to specific needs. Underlying principles of 
movement, based on analyses of weight, space, time 
and flow^ , provide the operational basis on which 
programmes can be developed. (Billborough and 
Jones, 1964, Cope, 1967, Kirchner et d., 1970, 
Stanley, 1969,) 
It is essential, therefore, that regular, good quality 
physical education programmes be available to all 
children at school. In addition, physical education 
equipment and playground facilities should be 
developed so that appropriate movement orientated 
environments may be available for children. The 
teacher needs to look at the "whole child", to 
understand his level of motor performance in rela-
tion to developmental patterns, and to appreciate 
his needs. This approach would form a solid base 
for a "preventative" programme — the regular 
physical education lesson. 
For the child who has a motor problem and is 
in need of special help, special assistance should 
be made available. Because of the role of physical 
activity in childhood play and in learning situations, 
children rate proficiency in motor skill very highly* 
The "clumsy" child, unable to participate success-
fully in games with his peers, unless he is diagnosed 
and given appropriate remedial help, is at risk in 
regard to the development of secondary emotional 
disturbances in addition to his motor and learning 
problems. 
Cross (1967) stresses the need to define in 
meaningful terms what it is the trainer wishes the 
trainee to learn, to determine the type of practice 
best suited for his purpose, and to select a suitable 
practice schedule. The "wholeness" of the child and 
his individuality are important considerations in 
any such programme. 
The special physical education programme then 
becomes necessary in order to deal with specific 
problems that children may have. Such a programme 
encompasses developmental, corrective or adaptive 
activities, as needed. They may be set up for small 
groups of children with similar problems, or they 
may be for individual children. 
The initial assessment of children in need of help 
will have been made by the neurologist or the 
psychologist. Further to this information, the physical 
educator would need to make specific assessments 
of general motor abilities and movement patterns 
in order to develop appropriate programmes. 
The child who is "clumsy" has much to contend 
with in coping with a somewhat unstable world 
about him. He is often faced with frustration, con-
fusion and failure. A well developed child-centered 
physical education programme can provide a means 
for him to learn more about himself and the en-
vironment in which he lives, and so aid him to 
consolidate a base from which to learn academic 
skills. It can also provide him with the opportunity 
to experience fun and success in movement which 
can aid the building of confidence for play situa-
tions with his peers. 
It is essential therefore, that more teachers be-
come familiar with current methods of physical 
education and that those in other disciplines who 
are concerned with children with sensory-motor dys-
function, become aware of the role that the physical 
educator can play in the total education and treat-
ment of these children. 
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